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SPANISH 7 

Course Description 

Spanish 7 is the course which segues into Spanish 8 and lays the groundwork for the proficiency exam at 

that level. In this preliminary course, students will learn basic communication skills and vocabulary in 

order to gain a proficiency level of novice middle according to ACTFL proficiency standards. A second 

language proficiency at this level demonstrates itself in the following manner: 

Speakers at the Novice Mid sublevel communicate minimally by using a number of isolated words and 

memorized phrases limited by the particular context in which the language has been learned. When responding to 

direct questions, they may say only two or three words at a time or give an occasional stock answer. They pause 

frequently as they search for simple vocabulary or attempt to recycle their own and their interlocutor’s words. Novice 

Mid speakers may be understood with difficulty even by sympathetic interlocutors accustomed to dealing with non-

natives. When called on to handle topics and perform functions associated with the Intermediate level, they frequently 

resort to repetition, words from their native language, or silence.1 

To achieve an understanding in each of these topics, a variety of methods are used in order to 

differentiate instruction and prepare students for the four communicative tasks: speaking, listening, 

reading, and writing. Students will engage in Spanish conversations with classmates and the teacher on a 

daily basis, and will listen to audios and videos presented by native speakers. Students will also read a 

variety of authentic texts in these focus topics that would be seen in real life situations abroad. 

Additionally, there will be opportunities for students to write short and extended texts in the target 

language.  

 A multifaceted approach is taken to achieve the novice middle proficiency level. Along with daily 

speaking, reading, writing, and listening activities, students will play interactive games either in the 

classroom or on the web to reinforce material. Students are also encouraged to analyze and respond 

personally to cultural artifacts such as art, music, traditions, customs, and everyday objects that are used in 

Spanish-speaking countries. At the beginner level, repetition is necessary for word retention. Therefore, 

foundational vocabulary and verbs are recycled from chapter to chapter and reinforced throughout the 

year.  

 Living in a digitally-proficient world where technological savvy is not only valued but required in 

the workforce, countless opportunities are provided to engage with the Spanish language via web tools. 

Social networking apps such as Schoology, Remind 101, and Instagram are utilized. Language-learning 

apps like Quizlet and Duolingo are used for enrichment and reinforcement. Google Docs and its add-ons 

are used by students to collaborate, research, and submit assignments. Miscellaneous web tools are used to 

complete online tasks, and target language web pages are visited. Behind the scenes, social bookmarking 

sites like Pinterest are used to help direct and inspire instruction, and YouTube and Lyricstraining.com are 

used to find appropriate videos for languages tasks. This classroom is constantly evolving in ways to 

incorporate technology, since the technological world we live in is also continuously developing.  

 

 

 

 

 

 

1Abbreviated from the 2012 ACTFL (American Council on the Teaching of Foreign Languages) Proficiency Standards 
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Course Goals and Big Ideas 

 Upon completion of Spanish 7, students will have achieved a novice middle proficiency level and will 

continue studying Spanish in 8th grade on their path to proficiency. Although there are numerous goals 

within each topic, the overarching goals for this course are the following: 

   1. I can ask and answer simple questions in Spanish.  

   2. I can pronounce Spanish words correctly.  

   3. I can identify the Spanish-speaking countries in the world.  

   4. I can describe myself and others in Spanish.  

   5. I can discuss some cultural traditions, customs of Spanish-speaking countries.  

 The ultimate goal of this course is basic communication via comprehension and production of target 

language. Throughout this course, the following central themes will be covered:  

 Personality traits 

 Introductions and farewells 

 Parts of the body 

 Numbers and alphabet 

 Pastimes 

 Likes/dislikes 

 Weather expressions 

 Time expressions 

 School supplies and classroom furniture 

 Location words 

 Food and meal taking 

These topics will lay a solid groundwork for the upcoming year and create a well-rounded speaker 
and listener who is prepared to discuss a diverse range of subjects.  
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Course Calendar  

 The following tentative schedule of topics will be following throughout the school year:  

September 5th—September 8th  Para empezar… 
To Begin… 

Introduction to classroom routines and 
procedures, providing name, establishing 
order in binders and reviewing syllabus. 
Beginning concepts: Time, weather, parts 

of the body, numbers, alphabet 

September 11th —October 5th  A: Mucho gusto 
A: Pleased to meet you  

 Greetings  
 Introductions  
 Numbers 0-30  
 Address and phone number 
 Feelings 
 Question words 
 Classroom expressions 
 “Core” words 

 

October 10th—November 9nd B: Mi mundo 
B: My world 

 Hispanic countries & capitals  
 Geographical vocabulary 
 Alphabet 
 Days of the week 
 Time  
 Weather  
 Parts of the body 

November 13th —December 15th 1A: ¿Qué te gusta hacer? 

1A: What do you like to do? 

December 18th —January 19th 1B: Y tú, ¿Cómo eres? 

1B: And you? What are you like? 

January 22nd —March 2nd  2A: Mi día en la escuela 

2A: My school day 

March 5th —March 23rd  2B: Mi comunidad 

2B: My community 

March 26th—April 27th 3A: ¿Desayuno o almuerzo? 

3A: Breakfast or lunch? 

April 30th—May 18th 3B: Para mantener la salud 

3B: Staying healthy 

May 21st—June 1st   4: Mi rutina diaria 

4A: My daily routine 

May 4th – June 8th   Repaso 

Review 
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Contact Information and Web Presence 

Great strives have been taken in order to be accessible to both students and parents. In 

addition to a continuously updated classroom web page, I can be reached through the 

following methods:  

Phone (716) 532-9497 ext. 5105 

e-mail  msaustin@gcslearn.org 

Twitter @gowandaspanish 

#gowandaspanish 

Remind 101 Text @23c7e to 81010 

 

The classroom web page is www.gowandaspanish.wordpress.com. The site contains everything pertaining to 

this course, including: 

course syllabus * unit packet PDFs * audios * links to valuable resources * embedded videos * 

informational articles * links to my travel blog * games * Spanish word of the day * contact info * 

WebQuests * model student work * rubrics * memes * links to websites in Spanish * much more! 

 

Classroom Expectations and Rules 

 Every day, students are expected to arrive on time and prepared to learn with all necessary 

materials and utensils for that day. Students are expected to treat myself and others with respect—both in 

property and in behavior. Each class period is started with a bell ringer activity which is completed silently 

(unless specified otherwise) in their classroom folders, which are kept in class. Students are expected to 

take accountability for their actions and for their own learning. This means that if they have a question 

or need further help, they need to make those needs known to me so that I can assist them. They are to use 

the resources I amply provide them to take control of their own learning experience. For example, I will not 

translate for a student a word they ask me if it is already on their list.  

Each of these classroom rules can be classified into one of the Three R’s of Ms. Austin’s Spanish class: 

 1. Respect: Acknowledge and accept peers and their property. 

 2. Responsibility: Take accountability for your actions and be prepared for class, tests and projects.  

 3. Resources: Use the supplies and other means available to seek understanding. 

 I strive to promote a classroom atmosphere of mutual trust and collaboration, where students feel 

safe to ask questions and make mistakes. Any measure taken to lower anxiety levels inversely raises 

retention and interest levels in foreign language. In other words, the safer and more uninhibited a student 

feels, the more intrinsically motivated and encouraged they will feel in learning Spanish. In the end, this 

leads to much more success in acquisition efforts.  

 

 

 

 

mailto:msaustin@gcslearn.org
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Homework/Makeup Work Procedures 

 Homework is rarely assigned in this class. The situations where students will have homework are if: 

1. …they do not finish the classroom activities for the day in the time allotted.  

2. …we are beginning a new unit and students take home vocabulary practice activities. 

3. …students need to study for a test. 

4. …students are to work on a project. 

 If there is homework within the unit packet, students must have it out the next day during the bell 

ringer activity for me to check off as I walk around the room. This counts as part of their participation grade 

for the day. If it is not done, they have until unit packets are collected to complete it. However, their 

participation score will continue to suffer until that assignment is finished, as I will check it every day.  

 If a student is absent, they have however many days they were absent to complete the assignment 

that were missed. (For example, if a student were absent for two days, they would have two days to make up 

missed work.) To get their missed work, they will go to the folders in the back of the room, find the number 

date for the day they were out (24 if they were gone the 24th of that month, for example), and pull out the 

folder to see the work they missed.  

 These procedures are the same for tests and projects.  

 

Grading Criteria and Procedures 

 There are multiple opportunities to earn grades in this class. Since language learning is highly 

interactive and communicative, having a participation grade is a must for this course. The three weighted 

categories for grades are as follows: 

Participation    25% 

Tests/Quizzes Projects  25% 

Homework    25% 

Unit packets    25% 

Participation 

For a student’s participation grade, which is updated every Friday, these three factors are taken into 

consideration:  

1. Preparedness: Did student have writing utensils, packet, paper, homework, and any other 

necessary materials for that day? 

2. Attentiveness: Did student ask/answer questions? Did they listen to their teacher and peers? Did 

they take notes? 

3. Respect: Did student respect the property, space, and opinions of their teacher and peers? 

A student gets a check for each of these points every day, for a max of 3 per day. At the end of the week, a 

final score is taken out of the maximum that could have been earned for that week and is weighted into a 

score out of 100. For example, if a student wasn’t prepared one day out of five, but earned full credit in all 

other areas, their score would be a 14/15, which would average out to a 93 for the week.  
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Integrated Performance Assessments* 

The Integrated Performance Assessment (IPA) is a collection of assessments developed by ACTFL 

according to the World Readiness standards. They include three tasks, each of which reflects one of the 

three modes of communication--Interpretive, Interpersonal and Presentational.  The three tasks are aligned 

with the unit to reflect the manner in which students naturally acquire and use the language in the real world 

or the classroom. Each task provides the information and elicits the linguistic interaction that is necessary 

for students to complete the subsequent task.  

For each unit, a set of performance assessments are given to gauge whether or not students are able to 

complete a real-world task. Depending on the number of performance tasks, the points are divided 

differently among each so that they add up to 100 points as the final score. For example, if there are two 

performance tasks in a unit, each one is worth 50 points. If there are four tasks, each is worth 20 points.  

Upon completion of each task, students may see their progress and growth in each category so that they can 

pinpoint their strong and weak points. They chart their progress in their reflections and point out where and 

how they can improve, aligning with the growth mindset we encourage in this classroom. For instance, if a 

student struggles with presentational speaking but excels in presentational writing, they may see the 

discrepancies in their assessment scores and suggest steps they can take in improving their speaking. They 

may decide to practice in front of a mirror, use note cards, or practice in front of small groups to give them 

confidence for a larger group.  

Determining Scores for Each Assignment 

 Assigning grades for each assignment largely depends on the unit topic at that time and the “I can” 

statement objectives for that particular unit. Students will never have points deducted for grammar and 

vocabulary they haven’t yet learned. During the grading process, I look for whether or not the student was 

able to meet the focus learning objective(s), which are guided by the NYS second language proficiency 

standards and ACTFL guided “I can…” statements.  

 In isolated grammar practice activities, accuracy is checked in relation to subject and number 

agreement, and in vocabulary practice activities, precision is emphasized in gender and number agreement 

and to a lesser extent in spelling (particularly if a 504 or an IEP is in place). The ultimate goal is 

communication, and this ideal carries over into my grading policy.  
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Access to Model Student Work  

Efforts are always taken to provide students with models of exemplary, average, and poor student 

work. These examples are presented in person before students begin on an assignment or project, and will 

also be available on the classroom web site once more artifacts have been obtained. Throughout this 

upcoming year, more examples will be collected and archived to use as a resource in the years to follow. In 

short, these are the general guidelines for student work, by level: 

 

EXEMPLARY  Student went above and beyond assignment expectations 

 Student shows an above average understanding of content 

 Student can independently reach classroom goals and helps others 

 Student organizes time and resources wisely and helps others do the same 

PROFICIENT  Student met assignment expectations 

 Student shows sufficient understanding of content 

 Student can reach classroom goals with little to no help  

 Student organizes time and resources wisely 

DEVELOPING  Student almost meets assignment expectations 

 Student shows developing understanding of content 

 Student needs some help to reach classroom goals 

 Student somewhat organizes time and resources wisely 

WEAK  Student does not meet assignment expectations 

 Student does not yet show understanding of content 

 Student needs much help to reach classroom goals 

 Student does not organize time and resources wisely 

 

 


